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ABSTRACT

This paper reports on a program to increase the
effectiveness of English instruction with inner-city students
involving the development of a systematic approach to classroom
nanagement. Implementation of the program included defining
appropriate vehavioral roles of teacher and students, providing
positive consequences for appropriate student behaviors, maintaining
accurate records of classroom behavior, ar. developing flexibility in
managing classroom learning situations. The participants, 36 acadegic
underachievers enrolled in two high schoo’ junior English classes,
were asked to list behavior they consider~: inappropriate in the
classroom and free time privileges they wwuld enjoy. To decrease the
high rate of inappropriate behavior, a system was establisaed giving
points for specified in-class activities that could be exchanged for
10 minutes of free time. To increase communication skills, students
were asked to respond to a variety of stimuli in written and
verbalized form. Independent study was used as a motivaticnal device
and teaching aid. Most stadents quickly began working and maintained
a high level of appropriate behavior throughout the study; there was
an increase in class attendance; and students were willing to
complete academic tasks. The authors conclude that this study
demonstrates that a single classroom teacher, through the systematic
use of a student~-centered bekavioral management priogram, c¢an produce
positive changes in the behavior of a class of underachieving
students. (PD)
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Increasing the academic involvement of inner-city students has
proven to be a particular enigma for secondary teachers. Research indi-
cates that many of these students have long functioned in sterile,
inflexible educational enviromments. Consequently, they have often
responded with unbridled hostility or demonstrated a pervasive sense of
apathy toward educational pursuits (Kardiner and Ovessey, 1962). English
instructors are in a crucial position in relation to these problems. While
their efforts to teach standard English composition and grammar have
received social esteen, students have misinterpreted them as attempts to
maintain the language and social patterns of a middle class society. Thus,
the relevance of the subject matter has been questioned and the effective-
ness of the teach:r impaired.

One current attempt to increase the effectiveness of English
instruction with inner-city students involves the development of a
systematic approach to classroom management. The system is based upon
some widely accepted learning principles combined with extensive student
input. Implementation of the program includes: (1) defining appropriate
behavioral roles of teacher and student, (2) providing positive consequences

for appropriate student behavior, (3) maintaining accurate records of
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classroom behavior, 2Znd (%) developing flexibility in msnaging
classroom learning situations.

The student-centered crientation amphasizes the individual worth
of the student aud attempts to help him develop the more positive social-
emotional aspects of his behavior. Classroom organization incorporates
student needs, interests, oxperiences, and personalization of learning

1 :

activities. Students are involved in classroom plamnning az they work

*

with the teacher in developing learning experiences and giviug feedback
throughout a teaching sequence. Classroom activities are designed to
facilitate self~expression, to encourage consideration of the viewpoint
of enother, to increase creative acts, to develop purposeful listeniug
for expressed emotions, and to encourage critical thinking. Concowmitant
emphasis is placed on increased proficiency\in basic skills. The behavior
management principles foxm the organizational structure of the program,
while the student=-centered aspact lends a sense of divection and purpose.
The implementation of this classroom management systom was
attempted in & recently integrated, predominantly black high schoel in
a city located in the Southeast. The school is located in a black
community and had been a focal point of the busing controversy. Partici-
pating subjects ware 36 juniors envolled in two English classes. The
composition class was composed of ascadamic underachievers wost of whaom
lacked proficiency in the basic rudiments of written and oral expression.
The class grade point average was a "DY, and many of the students were
failing in other subjects. The behavior of the class had been described
by another teacher as nearly hopeless. The teacher rationalized the poor

academic performance of the group by citing such factors as cultural
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deprivation, axcessive participation n oute~otf=school pursuits, use of drase,
ad lack of fntellactual capabilitieos. The hummanities class wag & woxe

N

seiivlastically capabdble group but showad little wnterest o acadsmic pursuits.
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tlal observation was conductad for one weak,  CGroupiug of student
bohavior (ndoy grus: cateogories (ndicated that inappropriate behavior was
codurring at a hiah Creguensy (F0=30%).  Students wore appavently fadiiteveut,
sieph in olass, tdalked to othevr students without permission, were lnattentive
to the Terchar, and completed few of the class assimments. Absoutecism was
a chitondie problom with petcentage of inattendance often excesding S04, Ohee
the reaiment program began, daily obsavvations were comducted by thoe teacher
and wote conbinued for the duration of the study.  Stadent behavioxr was
recondued wn a poiat cliari carvied on s olip board, Recordings wore made
while olass was i progress and tabulated st the end of the class period.

In an attampt to deorease the high rate of lnappropriate bohaviov
while concamaitantly wotivating the students to achdavae, a bohavioxr procia=-
wation was formulated.  (Bapp amd Wllisms, 972)0  Studouts wore given a
survey sheet (soe Appendix X) iuw which thoy listed (1) behavior thoy considexed
tnappropriate within the classroom, and (2) free time privileses that thoy
would enjor.  The rvaspouses of the students wore then compiled, and the
proclamacion (see Appondix X)) was developad.  Tha class was placed wpon a
polut system fn which points were given fov specitfled in-class activitias,
At the oud of the class pariod accumlated points could be exchanged for ton
winutes of (ree-time. During the free tiwe the studenty could participate in
a variety of activities. Thaze included reading beoks and wmagazines,
Listening to roconds, participating fu selectod games, and talking to ouna's

5
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frieads without peualiy. Poduds weve tallieod on o daily dasia aad could be
accmlated towand the alne weeks prade. By atilizlug such o systow, (0 was
poaaible (o oalve the students contiuous teodback and geaphical s demousttate
phat theyr eould succeed on a datly basis,

The second aspoct of fhe classtoar manaaoment systom waw developing proces
dutes (o fntepvating the affective camposent ot fastraction, An fnidtial
acadenic poal was fov stadents (1) oo weite quatitative selt=refovent vespouses
o teacher prosentad thames, amd (2) o veceive poasitive tescher feedback as
A vesult of fheiv oftorts. T achiove this goal studenis weve presentod with
a vaviety of stimulug sateriale eog., postery, vtecords, plotures, nowspaper
ads, pooag, and short stories,.  They wore cueoutagad (o congiruct welttow
vespotres to those waterials {noauy way they chose.

Tadtially, a varieny of written vespouges weve aceeptaed,  dvadusliy over
a twoswoek periad the teachior bogan waking qualitative statoments about written
waterial and avstematically praising students 1€ thetv writing improved n
quality, The tuvuing point fn clags pertonuance came when stadents weroe askod
to rospatd tooa pleture ol a Bangladesh mother and hoer defnn child, The avoup
bovame quite favolved and wrate peraonal, woving vesponges to the plotures,
Frowe that podnt on studone fntorvest o weiting appearad to mavkadly {ncrease,
Students wore wiven opportunitios fo write pootey which could be read at dosip-
natad Ypootty vtoading! times.  Many provocative poese were written aad proescoutoed
during thesoe periods.

A sovond wajor tastruetional poal wae to nctease stuwdent abit{ty to
vorbalize, f.¢., comuonfcate futomation, fdeas, attitudes, and anotions effoctively.
To achiove thds goal, {astructional poriods weve (1) orviented aboet a particulax

thonte, and {3) teaching pames were amployed.  One succesatul class pordod was
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developad about the thema of sprivg.  Ditially the students werw sacouniged

Do Mdratastom’ fie., the texchaer verbalizad ¢ st of words, sud students wele
askad 0 lamadiately ragpond with a relovant wond ot ides. Yo conjenction with
brajustonming, pooms with A similar thawa wore presented e, dve. clesmiags

Mo Just Speing, " and TN, Rllotts "Mastaland. ! The poany were roead and
dlagussad and the students wore ancoutigad to verbalize theixr emotions about
both the jors and crelties of sprizg.  The temainal sctivity was the students
drawing wames of parsons fmom a hat and verbally vespouding as that person
woudd eal in spring tiwa.  This was found to be extramsly efective fn enabling
students to exprass awotions v an opan, relatively winhibited wanner,

Another thamatie avea that proved highly ivtoresting and provocative was
“marriage stylas®.  Dotroductory sctivities fucluded the reading of Marlowe's
“Come Live with Mo and Be My Love! and Raleigh's "Rywphls Replay™,  Next a
contamporary ballad "he Wadding Scaz™ was played and discussed in contrast to
the two sixtaenth contury poans,  Other activities, which ware contivuved fov
two olass dars dncluded a reading and discussion of naw wmavriage styles (Life
Magarine, April 2§, 1972), and a quastion-answar poriod. Durdug this paxiod,
velavant quastinns wera formlated and placed {n a hak,  Studeuds then selected
quastions out of the hut and varballaad about tham e.g., one intarasting quastion
was, what {£ you and your doviriond ave serviously considering marrviage, out one
aight he wentions that he definitaly considers kids and the howme “wommi's workt®
Neadless to say, wech discussion avsuwad.

High student {ntorest was mafutained by an activity entitled the "R 1Q
Bowl." Yu this teaching game, muwbored pokar chips were placad fu a wagon Jav
and shakeu,  Bach number coxvaspouded to a student nwmbaer, alphabatically nwbored

according to the roll, which could be randomly drawn from the jar. The student
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whose nuabar was sallad was degquirvad to ask & question he had developed while
reading tha texty tha naxt student whose wusher was called wag to answer the
question,  Succassful complacion of the quastions and suswers natted poluts which
could be appliad towand one's goade.  This gane was 0 enjoyabla that it was
countinually effective as a vefuforeiung activity for some less enjoyable tusk,

An futaresting sidalight was that the teacher fndtfally brouwghit {n candy bavs

for the winners (whionavary toame ware usad).  The studsuts soon verlized how
expousive that was begimning tv do, 80 thay brought in bubble wgum and dispensed
it a8 a token rewand.

Todependent study activities ware used as motivational devices wad
teaching atds,  Students were given an fadependent study projects list {see
Appendix IXA) and assigned parviiowlar day: upon which they cowld preseant.

The eutoame was gquita ifwpressive as origlual nusioal compositions, sywbolice
otl patntings, 3 slide progran, and creative poaws were presented to the class,
the toacher was overwhalmed by the high quality of the students' respouses.

An axemination of the point chart showed that most students quickly bagan
wrking and maiatained a high level of appropriate behavior throughout the
study,  Anothexr positive benefit of the syston wag an fncveasa in class
attondenca, The pre-oxperimental atbendance rata was about 50%, howaever, as
tha study progressad the rate inereased to abova 80X, Howavaer, the wost
dramatice change was {n {udividoal studant vesctions to acadewic tasks. RWhereas
many students had proviously been indifferent or complained, most wera now
willing to cowmpleta academic tasks, Soma expressad personal satififaction
with many of the projects fn which they ongaged. Tha tunerease in acudewic
porfomance wag raflocted by the rise in the class average from a "D to a

"' laval,

-b



Student attitudes about thae systam were not formally surveyad, however,
the studevts ware gilven the opportunity to cowment in writing if they so desived.
All comments wera positive, Some conments were "My grades ave better since we
started the poiut system," "Thanks for giving me & chance to wake & "B," and
"When you use the point systom, it's casior to see the results of your work."

This study demounstrates that & single classroom tewcher, through the
systamtic use of a student-contoraed bahavioral manageameut program, can
produce positive changes in the behavior of a class of underachisving students.
These results ave cousistent with siwmilar programs (Sapp and Williams, 1972
Williams, at.al., 1972) which systematically organized in-cliss rasouxces and
student activities to produce galns in acadamic behavior,

A majox question that dublous teachers may raisae is the utility of such
an approach. It is obvious that {f & classroom management systam is inefficient,
its widespread application will be procluded. The amount of extra time
expended fu this study was approximately 20 minutaes par class pariod. This
time {ncluded monitoring, recoxding, guthering materials, and plamning. Thare
is no guestion but that any wanagoment system will roquire additional tima.

As to whether the lavel of class performance morits such an additional tiwme
Lavestwent, that quastion can be answerad ouly by the conceruned teacher.

One way to cireuwvent the problem of lack of time to monitor the system
is to enlist thoe Lelp of responsible students fiom other classes. Rhile some
digeration is neaded in student selection, the authors have found such students
to function wall in the role of assistant to the teachar. Awnothex possilility
I8 to have students gheck thelr own work with perifodic spot chacks by the

teachor (MeLaughlin and Malsby, 1972,

"



Another important cousideration is the lssue of classroom freedom
voksus contol. My teachars are louthe to impose any sort of structure for
foar of stifling student craative Impulses. The authors have observed that
for inners-city students it is lwportant to develop a4 classroom atmosphere
of stability aad regularity. Once  this euviroumental dependability is
ostablishad, primary consideration way ba given to the uniqualy human aspects
of individual students. It iIs quite difficult for students to be concerned
with expressing thamselvas in & seusitive manuner if the classrvoom is either
aversiva or uniunspiring. ﬁhila scne may debate as to- what has primvey,
sunsitivity to individual needs or appropriste classroom behavior, the informed
teachar way bae able to encourage dboth.

An anecillary benefit in the current study way the positive actitudes
ongendered by the program, Husan relations in the cluassroom wera very congeunial.
Diseipline was conducted in & matter-of-fact manner with loss of poiunts
peing the priwary penalty for inappropriate behavior. When control is placed

 on the basis of (1) iunitial student input into the system, and (2) agreement
as to tha equanimity of the system, the question of discipline is not laden
with emotional overtounes. Private vendettas betwuen teacher and student are
avoided since overyone is subject to the same negotiated limits. .

The most telling argument for a student-centerad management program
would appear to be its long term effects upou the students. Bducatioual
institutions & e currently the objact of ’ great deal of verbal hostility
and physieal attack. While some way explain this acrimony as a clash of
culturas, & more parsimonivuy axplanation might be the widespread use of

avorsive measures within the educational system, (Skinuner, 1968). Vandalism,
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rofusal of taxpayers Lo support the schools, snd anti-intellectuslism may
il be forms of counter-attack sgaianst the schools. I£ we expect current
students tO suppork schools in the future, we could do worse than develop
an onhsnced seuse of self-worth concommitant with scademic and vocationsl

capabilitias.
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Appendix I

Student Survey Sheet

Name

1. If you were a teacher, name four things that you would aot allow vour
students to do.

(*)

1o

If you were given some free time during your classes, name five things
vou would like to do.

(1)
(2)
3)
()
(5)

3. Please check the three magazines on the following list that you would
most enjoy:

National Geographic
Sports Afield
Ebony

T.V. Photo Stoxy

Motion Picture
Hot Rodding
Mad
Reader's Digest
Any other magazines you would enjoy
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Appendix II

Dear Students:

During the next five weeks your work will be evaluated according to a plan
devised by a local university. Your grades will be determined by the
points you achieve as indicated below:

I. Being Prepared for Class Consequences
1. Attending Class, with necessary materials Gain 5 points
(pencil, paper, journal, etc.)
Not Attending 0 points
Not bringing materials Lose 1 point

IT. Classwork

1. Daily Written Assignments Gain 1-5 points
2. Individual Reports and/oxr Group Work Gain 1-5 points

This will include one individual 2-5
minute report each week on:
(a) The book you are reading
(b) A movie or TV show you have seen
recently.
(¢) A personal experience you are willing
to share.
(d) A demonstration talk on any approved
subject (Such as 'How to Change a Tire',
"How to Apply Make-up", etc.).
(e) A bulletin board display.
3. Tests
These will be given once a week and will be 10-25 points
unannounced. They will he graded for clarity
of expression and mechanics of writing
(punctuation, capitalization, etc.).

III. Negative Behavior

1. Loud or constant talking Loce 1 point
2. Eating in class without teacher permission Lose 1 point
3. Causing a disturbance that interrupts Lose up to 3 points
4. Leaving class without permsssion Lose 2 points

You will be graded each day and may check to see exactly where you stand
during your free time. A = 90-100 points; B = 80-90 points; C = 70-80
points; D = below 70 points. (A bonus of 10 points per week wiil be given
to each student who keeps a daily journal.) This is determined by a
possible 15 points a day plus a 25 point weekly test.

In addition to grades, certain privileges will be based on the points you
achieve. Each day, ten minutes before tha bell rings, time will be called.
All those who have been working and have not lost points for negative behavior
will be allowed ten minutes of free time. During this time you may:




(a) Read bocks, comics or magazines (d) Sleep
(b) Play games provided (e) Study for tests in other

(c¢) Play records (quietly) sub jrcts
(£) Talk (quietly) to cach

other

THOUGHT FOR THE DAY:
The mystery of growing...happens only and whenever we are faithful

to ourselves.
e.e,cummings
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Appendix TIII

INDEPENDENT STUDY PROJECTS (40 POINTS)

You will be given a great deal of freedom to create your own response to
Cry, the Beloved Country. Some of these might include the following:

1. A group dramatization of a portion of the book using appropriate music
and any props you find necessary.

2. An individual presentation of a scene as it might be understo.wd by
several different characters in the book.

3. A painting depicting your reaction to the conflict represented in the
novel.

4. A collage representing your reaction to racial injustice.
5. A psalm re-created in your own words.

6. A presentation of poetry readings which represent to you the struggles
depicted in Cry, the Beloved Country.

7. A report of
Specific racial injustices in this city supplemented by photographs
or slides.

8. A research paper on conditions in South Africa today.

9. A composition comparing the system of apartheid in Africa with segregation
practiced in America.

10. An original music composition taped or presented in class which repre-
sents your reaction to the book.

11. Any other idea of your own that must be approved in advance.

12. An individual service project.
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